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Abstract: The aims of this research were to find out language learning strategy
which most frequently applied and to analyze the reasons of language learning
strategy most frequent applied by the 5th semester students of English Education
Study Program in the class of Speaking for Discussion. The design of this
research was mixed (descriptive quantitative and qualitative). The population of
this research was the 5th semester students of English Education Study Program in
academic year 2017/2018 at Universitas Bengkulu.  The data of this research was
collected by using questionnaire and interview as the instruments. The
questionnaires consist of 45 items adapted from Oxford’s Strategy Inventory of
Language Learning (SILL) version 7.0 strategies that categorized into six kinds of
strategies; memory, cognitive, compensation, metacognitive, affective, and social
strategy. The result of this study showed that the most frequently strategies
applied by students was social strategies with the mean score (3.5), followed by
memory strategy (3.2), compensation strategy (3.1), affective strategy (3.0),
cognitive strategy (3.0), and metacognitive strategy (3.0). There were four reasons
why the students used social strategy, but the researcher can concluded that many
of them used social strategy to get correction from others. Students believed by
asking someone to correction can minimize misunderstanding while discussion.
Correction from others also helped students in self-improvement. Therefore, it can
be concluded that the fifth semester students used social strategy as the most
frequent language learning strategy in the class of Speaking for Discussion with
the main reason was to get correction from others. Suggested for future
researchers were to conduct research in different subject or different language
skills such as listening, reading and writing.
Keywords: Language learning strategies, speaking skill.
ABSTRAK
Zahara, Martia. (2018). Learning Strategy Applied by the 5th Semester
Students of English Education Study Program at Universitas Bengkulu
in the Class of Speaking for Discussion. Skripsi S1. Supervisor Dr.
Syahrial, M.A., M.Phil. And Co. Supervisor Dr. Alamsyah Harahap, M.Lib.
Abstrak: Penelitian ini bertujuan untuk mengetahui strategi belajar bahasa yang
paling sering digunakan oleh mahasiswa pada mata pelajaran speaking for
Discussion, penelitian ini juga menganalisa alasan penggunaan strategi tersebut
pada mata pelajaran speaking for Discussion. Metode yang digunakan pada
penelitian ini adalah metode campuran (kualitatif dan kuantitatif). Populasi pada
penelitian ini adalah mahasiswa semester lima Pendidikan Bahasa Inggris,
Universitas Bengkulu tahun ajaran 2017/2018. Data dikumpulkan dengan
menggunakan kuesioner dan wawancara sebagai instrument penelitian. Kuesioner
terdiri dari 45 item berdasarkan Oxford’s Strategy Inventory for Language
Learning (SILL) versi 7.0 tentang strategi belajar bahasa yang dikategorikan
dalam enam tipe strategi yaitu: memori, kognitif, kompensasi, metakognitif,
afektif, dan sosial strategi. Hasil dari analisis data, sosial strategi merupakan
strategi yang paling sering digunakan oleh mahasiswa dalam pelajaran Speaking
for Discussion dengan skor rata-rata (3.5) diikuti dengan memori strategi (3.2),
kompensasi strategi (3.1), afektif strategi (3.0), kognitif strategi (3.0), dan
metakognitif strategi (3.0). Ada empat alasan kenapa siswa menggunakan social
strategi, tapi dapat disimpulkan bahwa siswa menggunakan social strategi untuk
mendapat koreksi dari orang lain. Siswa percaya dengan meminta koreksi dari
orang lain bisa mengurangi kesalapaham saat berdiskusi. Koreksi dari orang lain
juga dapat meningkatkan kemampuan diri.Kesimpulan yang dapat ditarik dari
penelitian ini adalah sosial strategi merupakan strategi yang paling sering
digunakan mahasiswa pada mata pelajaran speaking for Discussion dengan alasan
utama untuk mendapatkan koreksi dari orang lain. Penelit selanjutnya disarankan
untuk meneliti pada matakuliah yang berbeda atau pada kecakapan bahasa
berbeda seperti mendengarkan, membaca, dan menulis.
Kata kunci: Strategi pembelajaran bahasa, kecakapan berbicara.
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Speaking is one of the skills in language learning. Speaking is
including in productive skills of language learning. In the practice of
teaching and learning English, the ability in speaking is one of the
fundamental skills to be developed as the function of language to
communicate. Language learners need speaking skill to conduct the
conversations, to express feelings, ideas, and opinions, also to respond
someone else. Tarigan (2009) stated that speaking is the ability to
pronounce articulation of sounds or words for expressing, starting, and
conveying thought, ideas and feelings. It means that the ability in speaking
skill is very important for language learners because it is a base skill used
by language learners to communicate or interact.
Despite speaking is very important skill to communicate, most of
language learners feel that speaking skill is difficult to be learned.
Speaking skill becomes difficult because language learners need to pay
much attention for many language aspects in speaking. Harmer (2007) said
that speaking had five components namely: grammar, vocabulary,
comprehension, fluency and pronunciation. Language learners have to pay
much attention on speaking components in order to make learners speak
freely and minimize mistakes while speaking in front of many people.
In order to make the communication among the learners in the
classrooms can be well established, language learners should be aware
with language learning strategies. Language learning strategies are specific
action taken by the learners to enhance their own learning become easier,
faster, more enjoyable, more effective and transferable to new situations
(Oxford, 1990).In line with university education level context, learning
strategies were thought to be essentially to achieve the purpose of
education. By applying good language learning strategies, students should
hopefully manage, arrange, monitor, and evaluate their own learning. As
the goal, this condition can lead students to be independent learning. In
addition, language learning strategies are good tools for students to solve
the problems they found during the process of learning in speaking.
Based on Panduan Akademik Program Pendidikan Sarjana and
Diploma Universitas Bengkulu (2017), there are three kinds of speaking
subject in English Education Study Program at universitas Bengkulu. They
were English for Conversation (ING-120), Speaking for Discussion (ING-
121)and Speaking for Presentation (ING-122). Speaking for Discussion
subject had chosen in this research, with reasons: Speaking for
Discussions subject is the middle level of speaking in English Education
Study Program, in discussions students allows conducting good
communication among others students. Discussion involved real student’s
ability in speaking by chance to give opinion and interruptions.
From the descriptions, this study will conduct with title “Learning
Strategy Applied by 5th Semester Students of English Education Study
Program at Universitas Bengkulu in the Class of Speaking for
Discussion”.
1.2 Research Questions
Based on the background above, the research questions are:
1. What is the most frequently language learning strategy applied by
5thsemester students of English Education Study Program in the class
of Speaking for Discussion?
2. What are the reasons from the most frequently language learning
strategy applied by the 5th semester students of English Education
Study Program in the class of Speaking for Discussion?
1.3 Objective of the Research
Based on the research questions above, the objective of the research are:
1. To find out the most frequent language learning strategy applied by the
5thsemester students of English Education Study Program in the class
of Speaking for Discussion.
2. To find out the reasons oft he most frequent language learning strategy
applied by the 5thsemester students of English Education Study
Program in the class of Speaking for Discussion.
1.4 Limitation of the Research
In order to keeps this study on its focus, this research limited in the
language learning strategy based on Oxford (1990).
1.5 Significance of the Research
The benefits of this research are as follow:
1. Theoretically
The results of this research could be used to give contribution for
the knowledge in teaching and learning speaking, especially in the class of
Speaking for Discussion at English Education Study Program. The
information about speaking strategies can make people who are interesting
in speaking will know and understand the various learning strategies.
Besides that, this research hopefully could be the reference for other
researchers who are interesting to do a same research about learning
strategies in speaking.
2. Practically
The result of this research could be used both for learners and
teachers. For learners, they could apply the strategies in this research
because mostly the learners in this research are high and middle achiever
students. Which means the learners can apply same strategies that mostly
applied by the learners that have been done in studied Speaking for
Discussion. Meanwhile, for English teacher, this research could be helping
them in designing appropriate materials and activities that are suitable for
students need.
1.6 Definition of Key Terms
1. Speaking is one of productive skills that related to expressing ideas and
conveying meaning orally that the students have to be mastered in
language in function to communication.
2. Language learning strategies were steps taken by the learners to struggle
upon their difficulty in learning language. Language learning strategies
are specific action taken by the learners to enhance their own learning
become easier, faster, more enjoyable, more effective and transferable
to new situations.
3. Speaking for Discussion is one of the subject of speaking skills in
English Education Study Program at Universitas Bengkulu. This subject
was presented in third semester. The teacher was giving student’s
different topic for each week. The teacher divided the class members
into 4 until 5 small group’s discussion. In each group, students will be
able to give opinions and interruptions with the controlling from the
teacher.
4. Fifth Semester Students of English Education Study Program were
students who had learned subject speaking for Discussion in third
semester. Fifth semester students consist of 78 students.  The reason to
choose the fifth semester students’ academic year 2017/2018 because
they had finished the Speaking for Discussion on previous semester, it
has shown from students KHS (kartuHasilStudi).
CHAPTER II
LITERATURE REVIEW
2.1 Review of the Related Literature
2.1.1 Speaking
There are many definitions of speaking according to the experts.
Harmer (2001) defines speaking as an interactive process of constructing
meaning, producing, receiving and processing information. Speaking in a
second or foreign language will be facilitated when learners are actively
engaged in attempting to communicate. Brown (2004) stated that Speaking
is closely related to self-realization, much of impression about people
comes from what they say and how they say it. Speaking is a person skill
to produce sounds that exist at the meaning and be understood by other
people, and that be able to create of good information to other. Speaking is
the same as oral interactions which are conventional ways of presenting
information, expressing our ideas and thought have in our mind (Nunan,
2000).
Based on the definitions above, it can be concluded that speaking
as oral skill that has an essential role in human interaction and
communication. Speaking is a skill to produce language and expressing
ideas and thought that has meaning and being understood by other people.
In communication, speaking skill role as a tool transfer of what they want.
2.1.2 Classroom Speaking Activities
There are many types of classroom speaking activities. Thornbury
(2007) and Dakowska (2005) states there are four classrooms speaking
activities. They were:
1. Conversations
Conversation in foreign language classrooms are considered to
be not the result of language learning but rather the context in
which learning actually occurs (Thornbury 2007). Conversation
activities may limited by instructions, through awareness activities
which make use of audio- visual materials, fluency practice, to
feedback sessions during which students analyses their own
interactions. Conversation activities are based on a set of selected
themes which are previously negotiated with learners. Useful
conversational routines (opening and closing formulas,
interrupting, asking for clarification) and helpful communication
strategies (paraphrasing and reformulating, using vague language
and hesitation fillers) should be taught and practiced to give
students the appropriate devices for successful communication and
elements of personalization should be given an equally important
status.
2. Interviews
Interviews are demanding tasks in the sense that they require
from the interviewer with some preparation in the form of research,
the selection of relevant questions (Dakowska 2005). A class
survey is a version of a collaborative interview which properly
carried out, may engage a large group of students in a
communicative taskbased activity (Thornbury 2007). Learners
prepare a set of survey-type questions connected with a particular
topic and they will around in the classroom, asking the questions
and getting the answers. Next, they return to their original groups
to analyses the findings which are later reported to the class by a
group spokesperson. Finally, the class decides whether the original
claim put forward by the group is justified or not.
3. Discussion
Discussion is another popular and useful form of classroom
interaction. However, it must be stressed that the actual potential of
this activity for developing an individual learner’s speaking ability
can be implemented only under certain conditions (Dakowska
2005), particularly that:
 The topic is controversial enough to open different perspectives
and interpretations.
 Learners participate in the choice of the topic and are given
enough communicative autonomy to be able to express their
personal opinions and ideas.
 Students are interested in the topic and their general knowledge
is sufficient enough to discuss it (this may require appropriate
preparation – studying relevant sources and processing the
teacher’s or peers’ input).
Discussion is planned as a complex activity which combines
working in pairs or groups and open-class or panel forms of
interaction. A more formal version of discussion is referred to as
debate. It involves discussing a topic from two opposing points of
view which are earlier ascribed to members of the debating teams
(Dakowska 2005). Additionally, new points and arguments may
emerge during the discussion. It is important that the arguments are
logical and well-balanced and that they are presented in accordance
with the social and cultural norms of the target language
community.
4. Academic presentations
Thornbury (2007) said academic presentations are particularly
useful for learners who study language for academic purposes and
need practice in giving presentations or conference papers.
Watching model or authentic presentations before students actually
start preparing their own speeches should be treated as an
important part of the activity, as well as discussing the
effectiveness of individual presentations (reactions of the audience,
delivery style, and time – management). Other activities that
students may benefit include: storytelling, jokes and anecdotes
which are common ingredients of casual conversations and drama,
role-play and simulation activities (Thornbury 2007).
2.1.3 Language Learning Strategy (LLS)
The word strategy had some definition and interpretations. Strategy
had come from the ancient Greek term ‘strategia’; it is used to refer to
tactics applied to defeat the enemy. In Educational situation, the use of this
term is not very different, strategy was tactic applied by learners in
learning process. EFL learners called it as language learning strategy.
Language learning strategy is one of the factors to be successful in
learning language. Learners had own strategies. Learning strategy was the
way to solve problem in learning, referring to the processes and actions
that are consciously deployed by language learners to help them to learn or
use a language more effectively. Oxford (1990) stated that language
learning strategy is specific actions which are taken by the learners to
make the learning process easier, faster, more self-directed, effective,
enjoyable and transferable. Oxford (1990) stated that strategies in learning
are important with two reasons. First, strategies are tools for active, self-
directed involvement, which is essential for developing communication
competence. Second, learning strategies have greater self-confidence and
learn more effectively. In Addition, O’Malley and Chamot (1990)
illustrated learning strategies as special thoughts or behaviors that
individuals use to help them comprehend, learn, or retain new information.
Learning strategies are intentional behavior and thoughts that learners
make use of during learning in order to better help them understand, learn,
or remember new information. Moreover, Cohen (2000), stated language
learning strategies refers to action or technique the language students use
in order develop their language learning progress; for example, questions
during teaching and feedbacks after reading.
Based on the explanation above, it can be concluded that language
learning strategies are the tactics or actions applied by learners as the
efforts to make their own learning process became easier and enjoyable
also in order to help them to learn or use a language more effectively.
2.1.4 Classification of Language Learning Strategy
Language learning strategies have been classified by some
researchers. However, the classifications of language learning strategies
are more or less the same. The taxonomies are presented as follow:
2.1.4.1Learning Strategy Based on O’Malley and Chamot
(1990)
O’Malley and Chamot (1990) suggest language learning
strategies can be divided into three groups: metacognitive
strategies, cognitive strategies, and social/ affective strategies. This
differentiation depends on the level or type of processing involved.
O’Malley and Chamot (1990), define metacognitive strategies as
skills that may entail planning, monitoring, or evaluating the
success of a learning activity. Then, cognitive strategies refer to
activities learners use to obtain, store, retrieve, and use language
information. Last, socio-affective strategies are defined as
activities that involve either interaction with another person or
ideational control over affectation.










Focusing on special aspects of
learning tasks, as in planning to
listen for key words or phrases.
Planning
Planning for the organization
of either written or spoken
discourse
Monitoring
Reviewing attention to a task,
comprehension of information
that should be remembered, or




completion of a receptive a
receptive language activity or
evaluating language production
after it has taken place.
Rehearsal
Repeating the names of items




concepts according to their
semantic or syntactic attributes.
Inference Using information in text to
guess meaning of new
Cognitive
linguistic items, predicts




what one has heard to ensure
the information has been
retained.
Deducing
Applying rules to the
understanding of language.
Imagery
Using visual images (either
generated or actual) to




information to facilitate a new
learning task.
Elaboration
Linking ideas contained in new
information, or integrating new
ideas with known information.
Social/ affective
Cooperation
Working with peers to solve a
problem, pool information,








Using mental redirection of
thinking to assure oneself that a
learning activity will be
successful.
2.1.4.2 Language Learning Strategy Based onOxford (1990)
There are two types of language learning strategies, namely
direct strategies and indirect strategies (Oxford, 1990). Direct
strategies are language learning strategies that help and organize
language learning by involving the target language directly, while
indirect strategies do not involve the target language directly. Direct
strategies are divided into three groups, namely memory strategies,
cognitive strategies, and compensation strategies. Indirect strategies
include other three groups, namely metacognitive strategies,
affective strategies, and social strategies.
To each of the strategies will be explained in the bellow:
1. Memory Strategies
Oxford (1990) divided memory strategies into four sets:
creating mental linkages (remembering new language information
according to its sound), applying images and sound (remembering
words by use rhymes), reviewing well (reviewed in order to be
remembered), and employing actions (repeating a new word in
target language over and over in order to remembering or directly
apply new target language words into a conversation to
remembering the words).Memory strategies help language
learners’ to store verbal material and then retrieve it when needed
for communication. Memory strategies use to retriever the
knowledge of structure easily and keep remembering it even
though learners do not use it for a long period.
2. Cognitive Strategies
Oxford (1990) arguescognitive strategies enable learners to
understand and produce new language in many different meanings.
Practicing is one of the cognitive strategies that are very essential
for learners and needed to make learners skilled and experienced.
There are some types of practices which are useful to improve
learners’ speaking ability such as: repeating (imitate native
speakers’ pronunciations), formally practicing with sounds and
writing systems (read English books aloud to practice
pronunciation or practice the target language after watching TV or
listening a radio) and practicing naturally: requires learners to use
new language for real communication in natural situation (speaking
with native speakers in natural setting, making friends native
speakers and joining a foreign language club).
3. Compensation Strategies
Oxford (1990) asked compensation strategies help learners
overcome gaps in knowledge, so learners can communicate
authentically. The learners can understand and produce new
language without being influenced by their limited knowledge.
Switching to mother tongue, using mime or gesture, and using
synonym are the examples of compensation strategies. Learners
can use mother tongue without translating it if they do not know
how to say it in target language. Learners can also use mime,
gesture or physical movements as the expression to show the
meaning of certain words, for example: a learner does not know
how to say “Put it over there, please”, so she/he points to the place
to make someone catch the meaning and put the object to the right
location. Besides, synonym which is a word that has the same
meaning can used to show what the speaker wants to say, the
examples are “a thing used for carrying business documents” as a
description of briefcase.
4. Metacognitive Strategies
Oxford (1990) asked metacognitive strategies are very
important for learners to find many new languages such as new
vocabularies that are unfamiliar, new rules that are confusing and
new writing systems that are different with their mother tongue or
writing systems. Organizing, setting goals and self-evaluating
belong to metacognitive strategies. Organizing is used to optimize
the learning by understanding the situation such as scheduling time
to practice language inside and outside the classroom. Setting goals
means that learner’s make long-term aim which refers to result that
will be accomplished in many months of years later. Self-
evaluating is used to evaluate learners’ progress in a new language
such as try to solve own language problem and find the way to be
better for next time.
5. Affective strategies
Oxford (1990) stated that affective strategies used by
learners to lower anxiety and encourage or taking emotional
temperature. The example of affective strategy is taking deep
breath, making positive statements and tries to be relaxed. The
learners are suggested to take deep breath before performing
speaking in order to reduce their anxiety because it one of factor
that gives learners calmness. Also, Learner can write a diary or talk
to others about their own anxiety felling. Some learners find
difficulty to keep spirits up in learning new language, so learner
can use this strategy. Learners can say some statements such as
“It’s OK if I make mistakes” or “everybody makes mistakes; I can
learn from mine” when learner find difficult in language activities.
Learner can say the statements such as “I did a good job” after
doing a good performance.
6. Social Strategies
Oxford (1990) argues social strategy is helping learners to
be able to communicate with many people by giving the
opportunities to practice their speech production. Cooperating with
others, asking for clarification or verification and developing
cultural understanding are including in social strategies. In
cooperating with others learners were required to interact well with
friends such as having temporary pair or small group study.
Learners can ask for clarification or verification from others such
as: asking for help and mistakes correction while learning process.
Besides, learners are required to interact with skilled and
experienced language users such as developing cultural
understanding by native speaker or teachers, so learners will try to
know the culture and style of others.
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Conclusion from the definition above, Oxford’s (1990) had six
kinds of language learning strategies while O’Malley and Chamot (1990)
had three kinds of language learning strategies. As we can see on table
of summary below:








Metacognitive strategy Metacognitive strategy
Affective strategy
Social/Affective strategy Social Strategy
Language learning strategies proposed by Oxford (1990) were
more complete than language learning strategy proposed by O’Malley
and Chamot (1990). Furthermore, Oxford (1990) has been classified of
language learning strategy into SILL (Strategy inventory of Language
Learning). SILL is a kind of questionnaire that broadly used by many
researches of language learning strategies. Because of those reason, this
research was applying the theory of language learning strategies based
on oxford (1990) as the main instrument of this research.
2.2Previous Study
Many research conducted about language learning strategy. In this
part of discussion, the researcher explained about how this study is related
to the previous study.
The first previous study is from Saputri (2015),with title Students
Learning Strategies in Learning English Pronunciations at First Semester
of English Education Program of Bengkulu University. The researcher
found that all classification of learning strategies that students used in
learning pronunciations strategies is in proportional way, but in open
ended question most dominant strategy used by the students is cognitive
strategies.
Second, from Wael et al (2018) with title Exploring Students’
Learning Strategies in Speaking Performance. The result of this research
showed that strategy frequently used was memory strategies. Furthermore,
the factors influence students’ learning strategies in learning speaking such
as psychological factor, the role of teacher, task, environment and social
factors.
Third, from Ardiansyah (2015) with title An Analysis of Language
Learning Strategies of Speaking Used by Successful and Unsuccessful
Students of Semester III English Department of IAIN Sultan Thaha
Saifuddin Jambi. The language learning strategies of speaking used by
successful students in speaking were cognitive, social, compensation and
metacognitive. The language learning strategies of speaking used by
unsuccessful students in speaking were memory, metacognitive, and
affective strategies.
Last, from Martinezet al (2016) with entitled Language learning
strategy use by Spanish EFL students: the effect of proficiency level,
gender, and motivation. The results show that the participants use
language learning strategy moderately with a high preference for
metacognitive and affective strategies. Proficiency level did not have a
significant effect, except in the cognitive category between proficient and
basic users groups. In relation to gender, there were not statistically
significant differences between male and female students. However,
motivation had a paramount effect in the use of language learning strategy.
The similarity of this study and previous studies were in the scope
of population and the data collection technique. This study conducted in
fifth semester students of English Education Study Program at Universitas
Bengkulu. All of the previous studies were conducting in English
Education Departments; they were in Universitas Bengkulu, University of
Muhammadyah Sorong, IAIN Sultan Thaha Saifuddin Jambi and Spanish
university students of English from different proficiency levels. The
similarity also came on the speaking skill. Ardiansyah (2015) and wael et
al (2018) were discussed about learning strategies used in Speaking skill.
The similarity also came in the data collection technique. The used of
questionnaire instruments which adapted from Oxford’s theory. All of the
previous studies used Oxford’s theory, but the differences on the used
second instruments, Saputri used opened ended questions, Wael et al used
interview and Ardiansyah were used speaking test, questionnaires,
interview and observation.
The different among previous studies and this study was on the use
of scope in speaking skill. Ardiansyah (2015) and wael et al (2018) were
discussed about learning strategies in Speaking skill, but different with
Saputri (2015) who discussed about learning strategies in pronunciations
and Martinez et al (2016) were  language learning strategies and the effect
of proficiency level, gender, and motivation. In this study the researcher
discussed about learning strategies in speaking skill, but more specific in
one of subject that called Speaking for Discussion. The differences also
came in the finding of this study and previous studies. Ardiansyah studied
purposes was found the dominant strategy with comparing strategies of
speaking used by successful and unsuccessful students. Wael et al with
purposes of his studied to find out dominant strategy and factors influence
students’ learning strategies in learning speaking. In this study , the first
purposes is to find out the most frequent language learning strategy
applied by student, and the second is to find out the students reason




This research was designed as a mixed (descriptive quantitative and
qualitative) methods research. Mixed methods research is an approach to
inquiry involving collecting both quantitative and qualitative data,
integrating the two forms of data, and using distinct designs that may
involve philosophical assumptions and theoretical framework (Creswell,
2014).
3.2 Subject of the Research
Subject in a study are required to get the needed information.
Lodico et al (2010) reveled “Depending on the types of questions asked;
the researcher will select the subject so they will be able to provide the key
information essential for the study”. It means that to get the right
information about language learning strategies in the class of Speaking for
Discussion, the subject is students who had learned Speaking for
Discussion. The subject in this research is all is all of the 5th semester
students of English Education Study Program in academic year 2017/ 2018
at Universitas Bengkulu who consist with 78 students. Then, the subject to
answer interview instrument is all of students who will chose the most
frequent language learning strategy in the class of Speaking for
Discussion.
Table 4.Total Subject of the Research





3.3 Instruments of the Research
1. Questionnaire
The questionnaire instrument is use to answer the research
questions number one about the most frequently language learning
strategy applied by the students. Questionnaire is a technique of
collecting data by giving a set of written questions or statements to
the respondents to be answered (Sugiyono 2013). The kind of
questionnaire adapted from Oxford (1990) which called as Strategy
Inventory for Language Learning (SILL).
There are two kinds of SILL; they are version 5.0 uses to English
as the first language and version7.0uses for English as second and
foreign language. SILL version 7.0 will be used in this research.
SILL questionnaire divided into six parts; each part will tell the
kinds of strategies used in learning English. They are remembering
more effectively (memory strategies), using all mental processes
(cognitive strategies), compensating for missing knowledge
(compensation strategies), organizing and evaluating learning
(metacognitive strategies), managing your emotions (affective
strategies), and learning with others (social strategies).The
questionnaire consists with 45items. The questionnaires are related
for speaking skill. The scoring technique is likert-scale type, with
the range scale 1 until 5 (1=never, 2=rarely, 3=moderate,
4=usually, and 5=always).
















5. Affective strategies 7 32-38
6. Social strategies 7 39-45
Total 45
2. Interview
The purpose of interview is to answer research question number
two about to analyze the reasons from most frequent language
learning strategy applied by the 5th semester students in the class of
Speaking for Discussions. The interview appears as second
instrument after finding the result of questionnaire (first
instrument).
According to Sugiyono (2015) interview is a collection
technique that the researcher use to know the things more in-depth
from the respondents. The students in the interview are all the
students who will choose the strategy with the highest percentage
or the strategy most frequently applied in the class of  Speaking for
Discussion.
3.4 Validation
The purpose of validation in this research is to measures the research
instruments, before the researcher give the instruments to the students. A
test is valid if it measures what it purpose to measure (Arikunto, 2013).
There are two instruments validated by the experts in the field of speaking
subject, which are questionnaire and interview. They were Bapak Drs.
Syafrizal S., M.A.,; Bapak Drs. Arasuli, Dip.TESL., M.Si. and Bapak Ildi
Kurniawan, M.Pd. as the lecturers in English Education Study Program at
Universitas Bengkulu.
3.5 Technique of Analyzing Data
1. Data Questionnaire
After the data from questionnaire instruments collected, the
researcher will count the result with two steps. In steps one, the
researcher will count the percentage per number of items in the
questionnaire.
 The formula is presented as follow (Sudijono, 2010):
In which:
P= Percentage of each statements of learning strategy
P = 100%
F= Frequency of students chosen in each statements
N = Total of respondent/students.
 Point for each scale of statements:
Table 6.Scaleof the Questionnaire
After all the items of the questionnaire have been counting into
the percentage, then the researcher classified the number of items into
six types of strategies (Memory strategies, Cognitive strategies,
Compensation strategies, Metacognitive strategies, Affective
strategies, and Social strategies). Then, the researcher uses the mean
formula to get the percentage per type of student’s strategies. The
formula is:
In which:
= Mean score per grouping strategy∑ = Total students chosen strategy
N= Total of respondent/students
Scale Criteria
1 Never or almost Never
2 Usually not Use
3 Sometimes use
4 Usually use
5 Always or almost always use
̅ = ∑
To determine the use of learning strategies in the criteria low,
medium and high, the researcher uses Oxford’s (1990) rating scheme.
The rating scheme could be seen in table below:
Table 7. Rating Scheme for Strategy Use
Mean Category
1.0 – 2.4 Low
2.5 – 3.4 Moderate
3.5 – 5.0 High
2. Data Interview
According to Sugiyono (2015) to analyze the interview data used:
data managing, reading/listening, classifying, and interpreting data.
1. Data Managing
The researcher did an interview into the recording. There are three
kinds of interview question asked to students of English Education
Study Program. In interview section, the researcher used Bahasa
Indonesia. The interview was done in two days, in May 16th and
17th 2018.
2. Reading/Listening
The researcher had listen the result of the interview, then writing
the results into Microsoft word in order to make it easy to analyze
the results.
3. Classifying
The researcher classed the data interview into tables that discussed
about the main reasons of students applied social strategy in
learning Speaking for Discussion.
4. Describing
The researcher describing the data interview based on the finding.
5. Interpreting
The researcher interpreted the data into the results and discussions
in order to be easier in understanding by the reader.
3.6 Procedure of the Research
The procedure conducted as below:
1. The researcher created the instrument into the questionnaire
Likert-scale and interview based on the Oxford (1990) strategy
inventory of language learning version 7.0.
2. The researcher gave the instruments with three speaking skill
lecturers in order to be validated.
3. The researcher checked the questionnaire items to be revised.
4. The researcher gave the questionnaire to 78 students of 5th
semester of English Education Study Program at 14th May 2018.
5. The researcher calculated the result from questionnaire to find
out language learning strategy most frequently applied by 5th
semester students in the class of Speaking for Discussion.
6. The researcher collected the interview data to know the
student’s reasons in applied the most frequently strategy applied
in the class of Speaking for Discussion. The interview done on
16th and 17th May 2018.





In this chapter, the researcher would like to discuss and describe the result
which relevant to the research questions in chapter one. There were two research
questions. Frist, to find most frequent language learning strategy applied by the 5th
semester students in the class of Speaking for Discussion.  Second, to analyze the
student’s reasons in the most frequently language learning strategies applied in the
class of Speaking for Discussion. The discussion of this research based on the
results and findings of the research as well as some theories related to the
research.
As the researcher has mentioned in chapter two, language learning
strategies were divided into six main parts. The strategies were memory strategy,
cognitive strategy, compensation strategy, metacognitive strategy, affective
strategy, and social strategy. In order to answer the research questions, the
researcher used questionnaire and interview. The questionnaire data collected on
May 14th, 2018 and interview data collected on May 16thand 17th2018.
4.1.1 The Result of Most Frequent Language Learning Strategies
Applied by Students
4.1.1.1 Descriptive Analysis of Compensation Strategies
This strategy consisted of 7 questionnaire items. The result could
be seen on table below:
Table 8. The Data of Compensation Strategy
Based on the table 8, the frequency of respondents for
questionnaire item number 1 which the statement was “I avoid topic that I
lack understand”, 5.12% students had the ‘Always’ option, 39.74%
students had the ‘Usually’ option, 37.17% students had the ‘Sometimes’
option, 10.25% students had the ‘Rarely’ option, and 7.69% students had
the ‘Never’ option. The mean score was 3.2 categorized as “Moderate”.
Questionnaire item number 2 which the statement was “I avoid to
respond friend’s opinion because of limited vocabularies”, 0% students
had the ‘Always’ option, 6.41% students had the ‘Usually’ option, 52.56%
Item
No.
Frequency of Respondent’s Answer Mean Predicate














































































Total Average 3.1 Moderate
students had the ‘Sometimes’ option, 35.89% students had the ‘Rarely’
option, and 5.12% students had the ‘Never’ option. The mean score was
2.6 which categorized as “Moderate”.
The mean score was 3.2 which categorized as “Moderate” in
questionnaire item number 3. The statement was “I stopped in the middle
of a conversation because of limited vocabularies”. The researcher found
1,28% students had the ‘Always’ option, 43.58% students had the
‘Usually’ option, 39.74% students had the ‘Sometimes’ option, 15.38%
students had the ‘Rarely’ option, and 0% students had the ‘Never’ option.
Questionnaire item number 4 which statement was “I avoid to talk
so frequent  because of limited understanding on the topic”, 1.28%
students had the ‘Always’ option, 6.41% students had the ‘Usually’
option, 48.71% students had the ‘Sometimes’ option, 38.41% students had
the ‘Rarely’ option, and 5.12% students had the ‘Never’ option. The mean
score was 2.6 categorized as “Moderate”.
The questionnaire item number 5was “I use gestures when I cannot
convey the right words”. The mean score was 3.5 categorized as “High”.
The researcher found19.23% students had the ‘Always’ option, 34.61%
students had the ‘Usually’ option, 26.92% students had the ‘Sometimes’
option, 19.23% students had the ‘Rarely’ option, and 0% students had the
‘Never’ option.
The mean score was3.2 categorized as “Moderate”in questionnaire
item number 6. The questionnaire statement was “I switch English
language into Bahasa Indonesia”. The researcher found3.84% students
had the ‘Always’ option, 44.87% students had the ‘Usually’ option, 29.4%
students had the ‘Sometimes’ option, 19.23% students had the ‘Rarely’
option, and 2.56% or no students had the ‘Never’ option.
In the questionnaire item number 7, 3.84% students had the
‘Always’ option, 32.05% students had the ‘Usually’ option, 39.74%
students had the ‘Sometimes’ option, 20.51% students had the ‘Rarely’
option, and 3.84% students had the ‘Never’ option. The statement of the
questionnaire was “To understand unfamiliar words, I make guess”. The
mean score was 3.1 categorized as “Moderate”.
As shown in the table 8, the total average of the mean score for
compensation strategies was 3.1 categorized as “Moderate”. t indicated
that students were usually use compensation strategies in language
leaning. The questionnaire item number 5was the highest mean score (3.5)
and the questionnaire item number 2 and 4were the lowest mean score
(2.6).
4.1.1.2 Descriptive Analysis of Cognitive Strategies
This strategy consisted of 9 questionnaire items. The result could
be seen in table below:
Table 9. The Data of Cognitive Strategy
Item
No.
Frequency of Respondent’s Answer Me-
an
Predicate













































As shown on the table 9, the frequency of respondents for
questionnaire item number 8 which statement was “I practice new English
words several time”. The researcher found5.12% students had the
‘Always’ option, 30.76% students had the ‘Usually’ option, 53.84%
students had the ‘Sometimes’ option, 10.25% students had the ‘Rarely’
option, and 0% students had the ‘Never’ option. The mean score was 3.2
categorized as “Moderate”.
Questionnaire item number 9 which statement was “I use English
language to communication with friends in classroom”, 1.28% students
had the ‘Always’ option, 8.97% students had the ‘Usually’ option, 46.15%
students had the ‘Sometimes’ option, 43.58% students had the ‘Rarely’
option, and 0% students had the ‘Never’ option. The mean score was 2.6
categorized as “Moderate”.
In the questionnaire item number 10, 2.56% students had the
‘Always’ option, 30.76% students had the ‘Usually’ option, 41.02%
students had the ‘Sometimes’ option, 25.61% students had the ‘Rarely’
option, and 1.28%  students had the ‘Never’ option. The statement for this
























































Total Average 3.0 Moderate
pronunciations/rhythm .Etc.”. The mean score was 3.0 categorized as
“Moderate”.
Questionnaire item number 11 was “I try to talk like native
speaker”. The result shown 15.38% students had the ‘Always’ option,
37.17% students had the ‘Usually’ option, 35.89% students had the
‘Sometimes’ option, 11.53% students had the ‘Rarely’ option, and 0%
students had the ‘Never’ option. The mean score was 3.5 categorized as
“High”.
The mean score was 3.7 categorized as “High” in questionnaire
item number 12. The questionnaire statement was “I watch
TV/movies/YouTube shows that are in English”. The researcher
found17.89% students had the ‘Always’ option, 50% students had the
‘Usually’ option, 24.35% students had the ‘Sometimes’ option, 6.41%
students had the ‘Rarely’ option, and 1.28% students had the ‘Never’
option.
In the questionnaire item number 13, 11.53% students had the
‘Always’ option, 25.61% students had the ‘Usually’ option, 52.56%
students had the ‘Sometimes’ option, 7.69% students had the ‘Rarely’
option, and 2.56 students had the ‘Never’ option.  The statement for this
questionnaire was “I practice English language independently
(recording/talking in front of mirror”. The mean score was 3.3 categorized
as “Moderate”.
The mean score 2.9which categorized as “Moderate” was on
questionnaire item number 14. The statement was “I have friends with
native speaker to practice language skills”, 8.97% students had the
‘Always’ option, 21.79% students had the ‘Usually’ option, 35.89%
students had the ‘Sometimes’ option, 23.07% students had the ‘Rarely’
option, and 10.25% students had the ‘Never’ option.
Questionnaire item number 15 which statement was “I join English
club/community to practice language skills”, 10.25% students had the
‘Always’ option, 17.94% students had the ‘Usually’ option, 30.76%
students had the ‘Sometimes’ option, 30.76% students had the ‘Rarely’
option, and 10.25% students had the ‘Never’ option. The mean score was
2.8 categorized as “Moderate”.
In the questionnaire item number 16, 2.56% students had the
‘Always’ option, 5.12% students had the ‘Usually’ option, 8.97% students
had the ‘Sometimes’ option, 37.17% students had the ‘Rarely’ option, and
33.33% students had the ‘Never’ option. The statement for this
questionnaire was “I follow the activities and competitions which related
with speaking skill(Ex: debate/speech)”. The mean score was 2.0 which
categorized as “Low”.
Based on the table 9, the total average of mean score for cognitive
strategy was 3.0 which categorized as “Moderate”. It indicated that
students were usually use cognitive strategies in language learning. The
item number 12 was the highest mean score (3.7) and the items number 16
was the lowest mean score (2.0).
4.1.1.3 Descriptive Analysis of Memory Strategies
This strategy consisted of 7questionnaire items. The result could
be seen in table below:
Table 10. The Data of Memory Strategy
As shown on the table 10, the frequency of respondents for
questionnaire item number 17 which statement was “To remember new
English vocabulary, I directly apply new vocabulary into a discussion
soon after learning it”. The researcher found5.12% students had the
‘Always’ option, 8.97% students had the ‘Always’ option, 16.66%
students had the ‘Usually’ option, 61.53% students had the ‘Sometimes’
option, 12,82% students had the ‘Rarely’ option, and 0% students had the
‘Never’ option. The mean score was 3.1 categorized as “Moderate”.
Questionnaire item number 18 which statement was “Before giving
opinion to others, I repeat the words that I want to say again and again”.
The result shown 7,69% students had the ‘Always’ option, 34,61%
Item
No.
Frequency of Respondent’s Answer Mean Predicate














































































Total Average 3.2 Moderate
students had the ‘Usually’ option, 42,30% students had the ‘Sometimes’
option, 12.82% students had the ‘Rarely’ option, and 2,56% students had
the ‘Never’ option. The mean score was 3.2 which categorized as
“Moderate”.
The questionnaire item number 19 which statement was “I write
important points while discussion”. The researcher found 32.05% students
had the ‘Always’ option, 38.41% students had the ‘Usually’ option,
21.79% students had the ‘Sometimes’ option, 6.14% students had the
‘Rarely’ option, and 1,28% students had the ‘Never’ option. The mean
score was 3.9 categorized as “High”.
In the questionnaire item number 20, 23.07% students had the
‘Always’ option, 39.74% students had the ‘Usually’ option, 24.35%
students had the ‘Sometimes’ option, 11.53% students had the ‘Rarely’
option, and 1.28% students had the ‘Never’ option. The statement for this
questionnaire was “I prepare notes before giving opinions”. The mean
score was 3.7 which categorized as “High”.
Questionnaire item number 21 which statement was “I review
speaking lesson ”, 3.84% students had the ‘Always’ option, 19.23%
students had the ‘Usually’ option, 52.56% students had the ‘Sometimes’
option, 24.35% students had the ‘Rarely’ option, and 1.28% students had
the ‘Never’ option. The mean score was 3.0 categorized as “Moderate”.
In the questionnaire item number 22,5.12% students had the
‘Always’ option, 33.33% students had the ‘Usually’ option, 29.48%
students had the ‘Sometimes’ option, 28.20% students had the ‘Rarely’
option, and 3.84% students had the ‘Never’ option. The statement for this
questionnaire was “I learn new vocabularies by games”. The mean score
was 2.8 categorized as “Moderate”.
The mean score 2.4which categorized as “Low” on questionnaire
item number 23. The questionnaire statement was “I use mnemonic to
learn vocabularies (STORE to spaghetti, tomatoes, olives, rice, eggs)”.
The result shown 1,28% students had the ‘Always’ option, 12.82%
students had the ‘Usually’ option, 30.76% students had the ‘Sometimes’
option, 37.17% students had the ‘Rarely’ option, and 17.94% students had
the ‘Never’ option.
The total average of the mean score for memory strategy was 3.2
which categorized as “Moderate”. It indicated that students were
sometimes used memory strategies in language leaning, but not so
frequently used. The item number 19 was the highest mean score (3.9) and
the item number 23was the lowest mean score (2.4).
4.1.1.4 Descriptive Analysis of Metacognitive Strategies
This strategy consisted of 8 questionnaire items. The result could
be seen in table below:
Table 11.The Data of Metacognitive Strategy
Item
No.
Frequency of Respondent’s Answer Mean Predicate


































27. 3 26 21 22 6 3.0 Moderate
As shown on the table 11, the frequency of respondents for
questionnaire item number 24 which statement was “I have daily or
weekly activity to improve my speaking skill”. The result shown8.97%
students had the ‘Always’ option, 12.82% students had the ‘Usually’
option, 25.64% students had the ‘Sometimes’ option, 35.89% students had
the ‘Rarely’ option, and 16.66% students had the ‘Never’ option. The
mean score was 2.6 categorized as “Moderate”.
In the questionnaire item number 25, 6.14% students had the
‘Always’ option, 14.10% students had the ‘Usually’ option, 33.33%
students had the ‘Sometimes’ option, 32.05% students had the ‘Rarely’
option, and 14.10% students had the ‘Never’ option. The statement for this
questionnaire was “I evaluate my speaking skill by recording the voice”.
The mean score was 2.6 which are categorized as “Moderate”.
The mean score 2.6which categorized as “Moderate”was on
questionnaire item number 26. The statement was “I have a list of
problems in speaking skill and find way to solve it”. The researcher found,
5.12% students had the ‘Always’ option, 17.94% students had the
‘Usually’ option, 29.48% students had the ‘Sometimes’ option, 33.33%













































Total Average 3.0 Moderate
students had the ‘Rarely’ option, and 14.10% students had the ‘Never’
option.
In questionnaire item number 27, 3.84% students had the ‘Always’
option, 33.33% students had the ‘Usually’ option, 26.92% students had the
‘Sometimes’ option, 28.20% students had the ‘Rarely’ option, and 7.69%
students had the ‘Never’ option. The questionnaire statement was “I
evaluate myself in how I was speaking and how I can better for next time”.
The mean score was 3.0 which are categorized as “Moderate”.
Questionnaire item number 28 which statement was “I pay
attention when someone is giving opinions”. The result shown  34.61%
students had the ‘Always’ option, 38.41% students had the ‘Usually’
option, 24.35% students had the ‘Sometimes’ option, 2.56% students had
the ‘Rarely’ option, and 0% students had the ‘Never’ option. The mean
score was 4.0 which are categorized as “High”.
In the questionnaire item number 29, 19.23%  students had the
‘Always’ option, 34.61% students had the ‘Usually’ option, 33.33%
students had the ‘Sometimes’ option, 12.82% students had the ‘Rarely’
option, and 0% students had the ‘Never’ option.  The questionnaire
statement was “I try to a find a way to be a better language learner (Ex:
reading English books/journal)”. The mean score was 3.5 categorized as
“High”.
Questionnaire item number 30 which statement was “I look
opportunities to use English language as much as possible”, 7.69%
students had the ‘Always’ option, 30.76% students had the ‘Usually’
option, 33.33% students had the ‘Sometimes’ option, 20.51% students had
the ‘Rarely’ option, and 7.69% students had the ‘Never’ option. The mean
score was 3.0 categorized as “Moderate”.
The mean score 2.5 which categorized as “Moderate” was on
questionnaire item number 31. The statement was “I think about my
progress in learning speaking”, 7.69% students had the ‘Always’ option,
2.56% students had the ‘Always’ option, 8.97% students had the ‘Usually’
option, 41.02% students had the ‘Sometimes’ option, 39.74% students had
the ‘Rarely’ option, and 7.69% students had the ‘Never’ option.
As shown in the table 11, total average of mean score for
metacognitive strategy was 3.0 categorized as “Moderate”. It indicated that
students were sometimes used metacognitive strategies in language
learning, because the category for the use of this strategy was moderate.
The item number 28 was the highest mean score (4.0) and the item number
31 were the lowest mean score (2.5).
4.1.1.5 Descriptive Analysis of Affective Strategies
This strategy consisted of 7 questionnaire items. The result
could be seen in table below:
Table 12.The Data of Affective Strategy
Item
No.
Frequency of Respondent’s Answer Mean Predicate


































35. 2 3 22 16 35 1.9 Low
As shown on the table 12, the frequency of respondents for
questionnaire item number 32 which statement was “I try to relax
whenever I feel afraid in giving opinions while Discussion”,24.35%
students had the ‘Always’ option, 11.53% students had the ‘Usually’
option, 32.05% students had the ‘Sometimes’ option, 6.41% students had
the ‘Rarely’ option, and 0% students had the ‘Never’ option. The mean
score was 3.7 categorized as “High”.
Questionnaire item number 33 which statement was “Before giving
opinion, I encourage myself with nice statement, (Example: “I am sure
that my friends will understand me, even if I make mistakes”, “everybody
makes mistakes, I can learn from mine” etc.)”. The researcher found
21.79% students had the ‘Always’ option, 34.61% students had the
‘Usually’ option, 34.61% students had the ‘Sometimes’ option, 8.97%
students had the ‘Rarely’ option, and 0% students had the ‘Never’ option.
The mean score was 3.6 categorized as “High”.
In questionnaire item number 34,24.35% students had the ‘Always’
option, 34.61% students had the ‘Usually’ option, 28.20% students had the
‘Sometimes’ option, 10.25% students had the ‘Rarely’ option, and 2.56%
students had the ‘Never’ option. The statement for this questionnaire was


































Total Average 3.0 Moderate
“I have uncomfortable feelings in learning Speaking”. The mean score
was 3.6 categorized as “High”.
The researcher found in questionnaire item number 35, 2.56%
students had the ‘Always’ option, 3.84% students had the ‘Usually’
option, 28.20% students had the ‘Sometimes’ option, 20.51% students had
the ‘Rarely’ option, and 44.87% students had the ‘Never’ option. The
statement of the questionnaire was “I write down my feelings about
learning speaking in a journal/diary”. The mean score was 1.9categorized
as “Low”.
The mean score 2.7 categorized as “Moderate” on questionnaire
item number 36. The statement was “I talked to others about my feelings
in learning Speaking”,3.84% students had the ‘Always’ option, 20.51%
students had the ‘Usually’ option, 34.61% students had the ‘Sometimes’
option, 26.92% students had the ‘Rarely’ option, and 14.10% students had
the ‘Never’ option.
Questionnaire item number 37 which statement was “I give myself
a reward /prize when I did well in  Speaking for Discussion class”,3.84%
students had the ‘Always’ option, 15.38% students had the ‘Usually’
option, 29.48% students had the ‘Sometimes’ option, 21.79% students had
the ‘Rarely’ option, and 29.48% students had the ‘Never’ option. The
mean score was 2.4 categorized as “Low”.
In questionnaire item number 38,  6.41% students had the ‘Always’
option, 33.33% students had the ‘Usually’ option, 39.74% students had the
‘Sometimes’ option, 16.66% students had the ‘Rarely’ option, and 3.84%
students had the ‘Never’ option. The statement of the questionnaire was “I
encourage myself to learn speaking by compering my speaking skill to
friends’ speaking skill”. The mean score was 3.2 which are categorized as
“Moderate”.
Based on table 12, the mean score for affective strategy was 3.0
which categorized as “Moderate”. It indicated that students were
sometimes applied affective strategies in language learning, but not
frequently. The item number 32 was the highest mean score (3.7) and the
item number 35were the lowest mean score (1.9).
4.1.1.6 Descriptive Analysis of Social Strategies
This strategy consisted of 7 questionnaire items. The result
could be seen in table below:
Table 13. The Data of Social Strategy
Item
No.
Frequency of Respondent’s Answer Mean Predicate














































































Total Average 3.0 Moderate
Based on the table 13, the frequency of respondents for
questionnaire item number 39 which statementwas “While discussion, I
will ask them to speak more slowly”. The researcher found12.82 %
students had the ‘Always’ option, 44.87% students had the ‘Usually’
option, 38.41% students had the ‘Sometimes’ option, 3.84% students had
the ‘Rarely’ option, and 1, 28% students had the ‘Never’ option. The mean
score was 3.6categorized as “High”.
The mean score 3.7which categorized as “High” on questionnaire
item number 23. The statement was “While discussion, I will ask friends
for repetition”, 20.51% students had the ‘Always’ option, 44.87% students
had the ‘Usually’ option, 28.20% students had the ‘Sometimes’ option,
5.12% students had the ‘Rarely’ option, and 1.28% students had the
‘Never’ option.
In questionnaire item number 41, 11.53% students had the
‘Always’ option, 23.07% students had the ‘Usually’ option, 32.05%
students had the ‘Sometimes’ option, 24.35% students had the ‘Rarely’
option, and 8.79% students had the ‘Never’ option. The statement of the
questionnaire was “I improve speaking skill with friends (Example:
making a group study or temporary pair)”. The mean score was 3.0
categorized as “Moderate”.
Questionnaire item number 42 which statement was“I need my
friends to correct my mistakes (example in pronunciations, grammar, etc.),
While Speaking for Discussion class”. The researcher found 6.14%
students had the ‘Always’ option, 44.87% students had the ‘Usually’
option, 38.41% students had the ‘Sometimes’ option, 2.56% students had
the ‘Rarely’ option, and 1.28% students had the ‘Never’ option. The mean
score was 3.6 categorized as “High”.
The researcher found the frequency of respondents answer in item
number 43, 8.97% students had the ‘Always’ option, 23.07% students had
the ‘Usually’ option, 33.33% students had the ‘Sometimes’ option,
24.35% students had the ‘Rarely’ option, and 10.25% students had the
‘Never’ option. The statement of the questionnaire was “I need help from
teacher to correct my mistakes while Speaking for Discussion class”. The
mean score was 2.9categorized as “Moderate”.
The mean score was 3.6which  categorized as “High” in
questionnaire item number 44. The statement for this questionnaire was “I
ask others for feedback in order to solve my speaking problems”. The
researcher found 14.10% students had the ‘Always’ option, 53.84%
students had the ‘Usually’ option, 21.79% students had the ‘Sometimes’
option, 8.97% students had the ‘Rarely’ option, and 1.28% students had
the ‘Never’ option.
Questionnaire item number 45 which statement was “I try to
understand the nervousness of friends in Speaking for Discussion class”.
The result shown 26.92% students had the ‘Always’ option, 35.89%
students had the ‘Usually’ option, 26.92% students had the ‘Sometimes’
option, 10.25% students had the ‘Rarely’ option, and 0% students had the
‘Never’ option. The mean score was 3.7categorized as “High”.
As shown in the table 13, the mean score for socioal strategy was
3.5 categorized as “High”. It indicated that students were highly use social
strategies in language learning because the category for the use was high.
The item number 45was the highest mean score (3.7) and the item number
43was the lowest mean score (2.9).
4.1.1.7 Summary of Most Frequent Language Learning Strategies
Applied by Students
Based on the data obtained from the questionnaire, the table
below shows summary of language learning strategies applied by the 5th
semester students of English Education Study Program in the  class of
Speaking for Discussion.
Table 14. Applied of Language Learning Strategy
No. Strategy Mean Score Category
1 Social Strategy 3.50 High
2 Memory Strategy 3.20 Moderate
3 Compensation Strategy 3.10 Moderate
4 Affective Strategy 3.06 Moderate
5 Cognitive Strategy 3.06 Moderate
6 Metacognitive Strategy 3.03 Moderate
Table 14 showed the summary of students’ applied of language
learning strategies. Based on the data above, it can be seen that students
applied all the strategy, but there were some differences in the frequency
of using each strategy.The most frequently language learning strategy
applied by the 5th semester student in the class of Speaking for Discussion
was social strategy, with the mean score was(3.50). The category of this
strategy include in “High” categorized. Then, strategies “Moderate”
categorized. They were (3.20) for memory strategies, (3.10) for
compensation strategies, (3.06) for affective strategies, (3.06) for cognitive
strategies and (3.03) for metacognitive strategies.
4.1.2 Result of Students Reasons in Applying Social Strategy
In order to find out the reason why the students use social strategy
in the class of Speaking for Discussion, the researcher use an interview as
the instrument to collect the data. There are many reasons of the students
used the social strategy and they explained it with their own words, but the
researcher could get the main point as follow:
Table 15.  Students Reasons Applied Social Strategy













1. Social strategy used to get correction from
others.
9 Students 40 %
2. Social strategy used to get advice from others. 7 Students 32 %
3. Social strategy used to minimize
misunderstanding in speaking.
3 Students 14 %
4. Social strategy used as self-improvement. 3 Students 14 %
Total 22 Students 100 %
The purpose of interview was to know students’ reason applied
social strategies. The question was “Why did you apply this strategy
(social strategy) in the class of Speaking for Discussion? ”.From 22
students answered in interview section, there were 9 students chosen
social strategy to get correction from others. There were 7 students
chosen social strategy to get advice from others. Then, there were 3
students chosen social strategy to minimize misunderstanding. Last,
there were 3 students who chosen social strategy as self-improvement.
The main reason of results above was social strategy used by students
to get correction from others(chosen by 9 students from 22
students).Students believed by asking someone to correction can
minimize misunderstanding in discussion. Correction from others also
helped students in self-improvement.
4.2 Discussion
4.2.1 The Most Frequent Language Learning Strategies Applied by
Students
Based on the result in the previous subchapter, it can be seen that
the 5th semester students of English Education Study Program at
Universitas Bengkulu applied all of the six types of language learning
strategy proposed by oxford (1990).They were memory, compensation,
cognitive, metacognitive, affective and social strategy in the class of
Speaking for Discussion. Social strategy applied by students with mean
score was 3.5. Memory strategy with the mean score was 3.2.
Compensation strategy with the mean score was 3.1. Moreover, affective
strategy, cognitive strategy and metacognitive strategy with mean score
were 3.0.
Social strategy was applied as the most frequently language
learning strategy in speaking for Discussion. Social strategy consisted of
7 item questionnaires, strategies number 39 until 45. The strategy
number 40 with statement “While discussion, I will ask friends to speak
more slowly” and strategy number 45 with statements “I try to
understand the nervousness of friends in Speaking for Discussion class”
were indicated in highest predicate with the mean score were 3.7. While
the strategy number 43 with statement “I ask for help from teacher if
making mistakes while Speaking for Discussion”, indicated in lowest
predicate with the mean score2.9.
Speaking for Discussion was planned as a complex activity which
combines working in pairs or groups and open-class or panel forms of
interaction. The ideas of working in pairs in Discussion by had same
ideas with the function of social strategy from Oxford about cooperating
with others. Oxford (1990) argues social strategy is helping learners to
be able to communicate with many people by giving the opportunities to
practice student’s speech production. Cooperating with others, asking for
clarification and developing cultural understanding are including in
social strategies.
This study and previous study had differentiated results.
Ardiansyah (2015) with entitled An Analysis of Language Learning
Strategies of Speaking Used by Successful and Unsuccessful Students of
Semester III English Department of IAIN Sultan Thaha Saifuddin
Jambi”. He found cognitive strategy was the dominant used by
successful students and memory strategy was the dominant used by
unsuccessful students in learning speaking skill. Moreover, Wael et al
(2018) with entitled Exploring Students’ Learning Strategies in Speaking
Performance. He found memory strategy was the dominant used by
students in exploring language learning in speaking. In this research,
social strategy was the most frequently used by students in the class of
Speaking for Discussion.
4.2.2 The Students Reasons in Applying Social Strategy
From the result in the previous subchapter, it can be seen that the
social strategy was the most frequently applied by the 5th semester
students in the class of Speaking for Discussion. However, the result
showed that the students have different reasons in applying of social
strategy. Oxford (1990) said social strategies had divided into three
parts. Frist, cooperating with others, learners are required to interact well
with others such as having temporary pair or small group study (strategy
number 41). Second, ask for clarification from others (strategy number
39, 40 42, 43). Third, learner empathizes with others (strategy number
45).
Furthermore, the researcher found four main reasons of students
applied social strategy. First, social strategy used to get correction from
others. This strategy were chosen by 9 students, with percentage was
40%. Second, social strategy used to get advice from others. This
strategy were chosen by 7 students, with percentage was 32%.Third,
social strategy used to minimize misunderstanding. This strategy were
chosen by 3 students, with percentage was 14%. Last, social strategy
used as self-improvement.This strategy were chosen by 3 students, with
percentage was 14%.Moreover, the main reason from the results above
shown social strategy applied by students to get correction from others.
This strategy had chosen by 9 students from 22 students.
The similarity with the previous study was from Ardiansyah
(2015), he found in interview instruments the participants of his study
preferred for successful students used social strategy the most.Coperate
with peers, ask for correction, aware of others’ thought, and developing
cultural understanding were found in dominant used in his interview
instruments.Both Ardiansya’ research and this research had the
similarity in the main reason of students applied social strategy to get
correction from others. Students believed by asking someone to
correction can minimize misunderstanding in discussion. Correction
from others also helped students to self-improvement.
CHAPTER V
CONCLUSION AND SUGGESTION
In this chapter, the researcher presents and elaborates a conclusion based
on the results and finding that had been conducted. The researcher also adds some
suggestions that might be useful for the teacher, students and next researcher
about language learning strategies.
5.1 Conclusion
Based on the result and discussion that have been presented in the
previous chapter, the researcher concluded that all of the fifth semester students of
English Education Study Program of Universitas Bengkulu applied six strategies
that proposed by Oxford (1990). They were memory strategies with mean score
(3.20), cognitive strategies with mean score (3.06), metacognitive strategies with
mean score (3.03),compensation strategies with mean score (3.10),affective
strategies with mean score (3.06) and social strategies with mean score (3.50). It
can be concluded, the most frequently language learning strategy applied by the
5th semester students in the class of Speaking for Discussion was social strategy.
The main reason of students applied social strategy was to get correction
from others. Students believed by asking someone to correction and advice can
minimize misunderstanding in discussion. Correction from others also helped
students to get self-improvement.
5.2 Suggestion
In this subchapter, the researcher would like to give some suggestions as
follows:
1. For the teacher
This research will give feedback and information in teaching and
learning strategies especially in subject speaking for Discussion. The
teacher can develop and use various learning strategies through
learning method in the classroom.
2. For the students
This research will be useful for students of English Education Study
Program to know the information about strategies applied by
students who had learned Speaking for Discussion. When they know
the important of learning strategies, they would build strategies by
themselves.
3. The future researchers
The future researchers can try to conduct the research in different
subject or different language skills such as listening, reading and
writing.
REFERENCES
Ardiansyah, (2015).An Analysis of Language Learning Strategies of Speaking
Used By succesul And Unsucessful Students of Semester III English
Department of IAIN Sultan Thaha Saifudin Jambi.Journal English
Language Teaching: Vol. 1 No. 1, 2015 pp. 54-61
Arikunto, Suharsimi. (2013). Prosedur Penelitian: Suatu Pendekatan
Praktik(Edisi ke-limabelas). Jakarta: Bumi Aksara.
BrownH.D (2004). Language Assessment Principles and Classroom Practice. San
Francisco: Francisco State Universities.
Cohen, L., Manion, L. and Morrison, K. (2000). Research Methods in Education
(5th ed.).London: Routledge.
Creswell, J. W. (2014). Research Design Qualitative, Quantitaive, and Mixed
Methods Approaches (4th ed). Thousand Oaks, CA: Sage.
Dakoswka, M. (2005). Teaching English as a Foreigen Language. A guide for
profesionals, Warszawa: PWN.
Gay, L. R. (2012). Educational Research: Competencies for Analysis and
Application   (10th Edition). New Jersey: Pearson.
Harmer, J. (2007). The Practice of English Language Teaching. Fourth edition.
Malaysia : Longman Pearson Education Limited.
Lodico, M., Spaulding, D. & Vogegtle, K. (2010). Methods in Educational
Research From Theory to Practice, 2nd Edition. San Francisco, CA:
Jossey-Bass.
Martínez, J. R., Pérez, V.L., Navarrete, H.J. (2016). Language learning strategy
use by Spanish EFL students: the effect of proficiency level, gender,
and motivation. Revista de Investigación Educativa, Vol 34(1), 133-149
Nunan, David. (2000). Second Language Teaching and Learning. Cambridge:
Cambridge University Press.
O’Malley, J.M and Chamot (1990) Learning Strategies in Second Language
Acquisition. New York: Cambridge University Press.
Oxford, R. L. (1990). Language Learning Strategies: What Every Teacher Should
Know. Boston: Heinle & Heinle Publisher.
Saputri, E. M. (2015). Students Learning Strategies in Learning English
Pronouciation at First Semester of English Education Study Program of
UNIB.Research Paper. Bengkulu: Universitas Bengkulu: Unpublished
Thesis.
Sudijono, Anas. (2010). Pengantar Statistik Pendidikan. Jakarta: Raja Grafindo
Persada.
Sugiyono. (2013)Metode penelitian pendidikan (pendekatan kuantitaif, kualitatif,
dan R&D). Bandung : Alfabeta
Sugiyono. (2015). Memahami Penelitian Kualitatif.Bandung: Alfabeta.
Tarigan, H. G. (2009). Strategi Pengajaran dan Pembelajaran Bahasa.Bandung:
Angkasa..
Thornbury, Scout (2007). How to taech Language.London :Longman.
Universitas Bengkulu. (2017). Panduan Akademik Program Penidikan Sarjana
dan Vokasi Tahun Akademik 2017/2018. Bengkulu: Universitas
Bengkulu.
Wael, A., Asnur, M.N.A, &  Ibrahim, C. (2018). Exploring Students’ Learning
Strategies  In Speaking Performance. International Journal of
Language Education, Vol. 2 No. 1, 2018 pp. 65-71
APPENDICES

LANGUAGE LEARNING STRATEGY APPLIED IN
THE CLASS OF SPEAKING FOR DISCUSSION
Instruction:
 The statements below are not a test, so there is no wrong answer.
 The purpose for each the statements below are to know your experience
when learning subject Speaking for Discussion.
 Please read each statement below carefully. Then, give your answer with











1. I avoid topic that I lack
understand 1 2 3 4 5
2. I avoid to respond friend’s
opinion because of limited
vocabularies
1 2 3 4 5
3. I stop in the middle of a
conversation because of
limited vocabularies
1 2 3 4 5
4. I avoid to talk much because
of limited understanding of
topic
1 2 3 4 5
5. I use gestures when I cannot
convey the right words 1 2 3 4 5
6. I switch English language
into Bahasa Indonesia
1 2 3 4 5
7. To understand unfamiliar
words, I make guess 1 2 3 4 5
8. I practice new English words
several time 1 2 3 4 5
9. I use English language to
communication with friends
in classroom
1 2 3 4 5
10. I read English books aloud
to practice my
pronunciations/rhythm .Etc
1 2 3 4 5
11. I try to talk like native
speaker 1 2 3 4 5
12. I watch
TV/movies/YouTube Shows
that are in English
1 2 3 4 5
13. I practice English language
Independently(recording/talk
ing in front of mirror
1 2 3 4 5
14. I have friends with native
speaker to practice language
skills
1 2 3 4 5
15. I join English
club/community to practice
language skills
1 2 3 4 5




1 2 3 4 5
17. To remember new English
vocabulary, I directly apply
new vocabulary into a
discussion soon after
learning it
1 2 3 4 5
18. Before giving opinion to
others, I repeat the words
that I want to say again and
again
1 2 3 4 5
19. I write important points
while discussion 1 2 3 4 5
20. I prepare notes before giving
opinions 1 2 3 4 5
21. I review speaking lesson
1 2 3 4 5
22. I learn new vocabularies by
games 1 2 3 4 5




1 2 3 4 5
24. I have daily or weekly
activity to improve my
speaking skill
1 2 3 4 5
25. I evaluate my speaking skill
by recording the voice 1 2 3 4 5
26. I have a list of problems in
speaking skill and find way
to solve it
1 2 3 4 5
27. I  evaluate myself in how I
was speaking and how I can
better for next time
1 2 3 4 5
28. I pay attention when
someone is giving opinions 1 2 3 4 5




1 2 3 4 5
30. I look opportunities to use
English language as much as
possible 1 2 3 4 5
31. I think about my progress in
learning speaking 1 2 3 4 5
32. I try to relax whenever I feel
afraid in giving opinions
while Discussion 1 2 3 4 5
33. Before giving opinion in
discussion, I encourage
myself with nice statement,
(such as: “I am sure that my
friends will understand me,
even if I make mistakes”,
“everybody makes mistakes,
I can learn from mine” etc.)
1 2 3 4 5
34. I have uncomfortable feeling
(Adapted from Rebecca Oxford’s SILL, 1990
when learning Speaking 1 2 3 4 5
35. I write down my feelings
about learning speaking in a
journal/diary
1 2 3 4 5
36. I talked to others about my
feelings in learning Speaking 1 2 3 4 5
37. I give myself a reward /prize
when I did well in  Speaking
for Discussion class
1 2 3 4 5
38. I encourage myself to learn
speaking by compering my
speaking skill to friends’
speaking skill
1 2 3 4 5
39. While discussion, I will ask
others to speak more slowly 1 2 3 4 5
40. While discussion, I will ask
others for repetition 1 2 3 4 5
41. I improve my speaking skill
with friends  (such as :
making  a group study or
temporary pair)
1 2 3 4 5
42. I need my friends to correct
my mistakes (such:
pronunciations, grammar,
etc.), While Speaking for
Discussion class
1 2 3 4 5
43. I need help from teacher to
correct my mistakes while
Speaking for Discussion
class
1 2 3 4 5
44. I ask others for feedback, to
solve my speaking problems 1 2 3 4 5
45. I try to understand the
nervousness of friends in
Speaking for Discussion
class
1 2 3 4 5
STRATEGI BELAJAR PADA MATA KULIAH
SPEAKING FOR DISCUSSION
Petunjuk:
 Pernyataan dibawah ini bukanlah merupakan sebuah tes. Maka tidak  ada jawaban benar
ataupun salah.
 Pernyataan di bawah ini bertujuan untuk mendapatkan informasi bagaimana strategi belajar
yang Anda gunakan dalam mata pelajaran Speaking for Discussion.
 Bacalah setiap pernyataan dengan teliti dan hati-hati. Kemudian, berikan lingkaran pada
kolom jawaban yang Anda pilih. Dengan pilihan :












1. saya mencoba menghindari topik yang
sulit saya pahami 1 2 3 4 5
2. saya menghindari untuk merespon
pendapat teman, karena keterbatasan
kosa kata
1 2 3 4 5
3. saya terhenti ditengah pembicaraan
karena kekurangan kosa kata 1 2 3 4 5
4. saya menghindar untuk berbicara
dikarenakan kurang pemahaman pada
topik yang di bahas
1 2 3 4 5
5. saya akan menggunakan gestur jika
tidak dapat menyampaikan informasi
secara lisan
1 2 3 4 5
6. Saya akan menggunakan bahasa
Indonesia, jika tidak mengetahui
bahasa Inggris pada sebuah
kalimat/kata
1 2 3 4 5
7. Saya menebak arti kata yang tidak saya
pahami 1 2 3 4 5
8. Saya latihan kosa kata baru dalam
bahasa Inggris berulang kali 1 2 3 4 5
9. Saya menggunakan bahasa Inggris
untuk berkomunikasi dengan teman di
kelas
1 2 3 4 5
10. Saya membaca buku berbahasa Inggris
dengan suara lantang supaya melatih
pengucapan dan  irama kata
1 2 3 4 5
11. Saya mencoba untuk meniru cara
berbicara penutur asli bahasa Inggris 1 2 3 4 5
12. Saya menonton TV/ film/ YouTube
yang berbahasa Inggris 1 2 3 4 5
13. Saya berlatih kemampuan berbahasa
Inggris secara mandiri (seperti: dengan
merekamnya atau berbicara di depan
cermin)
1 2 3 4 5
14. Saya berteman dengan orang asing agar
meningkatkan kemampuan berbahasa
Inggris saya
1 2 3 4 5
15. Saya bergabung dalam komunitas/klub
bahasa Inggris untuk meningkatkan
kemampuan speaking
1 2 3 4 5
16. Saya mengikuti kompetisi seperti:
debat, pidato dst. 1 2 3 4 5
17. Saya akan mengunakan kata-kata
bahasa Inggris yang baru saya pelajari
kedalam diskusi, untuk mengingat kata
tersebut
1 2 3 4 5
18. Sebelum  memberikan
pendapat/sanggahan pada sebuah topik,
biasanya saya mengulangi kalimat yang
ingin saya ucapkan tersebut berulang –
ulang
1 2 3 4 5
19. Saya menulis point-point penting yang
ingin saya sampaikan saat berdiskusi 1 2 3 4 5
20. Saya membaca catatan yang telah saya
siapkan sebelum menyampaikan
pendapat saya
1 2 3 4 5
21. Saya mengulangi materi dalam
pelajaran Speaking for Discussion, 1 2 3 4 5
22. Saya mempelajari kosa kata lewat
permainan 1 2 3 4 5
23. Saya menggunakan
mnemonic/singkatan untuk menggingat
kosa  kata bahasa Inggris
(Seperti: STORE untuk
spaghetti,tomatoes,olives,rice,eggs.)
1 2 3 4 5




1 2 3 4 5
25. Saya mengevaluasi diri dengan
mendengarkan rekaman suara saya saat
speaking
1 2 3 4 5
26. Saya meniliki sebuah catatan mengenai
masalah/hambatan yang saya hadapi
saat speaking dan mencoba
menenemukan solusi sebelum kegiatan
speaking berikutnya berlangsung
1 2 3 4 5
27. Setelah pelajaran Speaking for
Discussion selesai, saya akan
mengevaluasi diri agar lebih baik pada
saat kelas berikutnya berlangsung
1 2 3 4 5
28. Saya  memperhatian ketika seseorang
memberi pendapatnya atau
sanggahannya saat kelas Speaking for
Discussion
1 2 3 4 5
29. Saya mencoba menemukan cara untuk
menjadi lebih baik lagi sebagai seorang
pelajar bahasa (seperti : membaca buku atau
artikel berbahasa Inggris atau dengan meminta
saran orang lain)
1 2 3 4 5
30. Saya mencari cara untuk dapat
mengunakan bahasa Inggris sebanyak
mungkin (seperti: pergi ketempat wisata yang
banyak turis asing/ mencoba pekerjaan sebagai
tour guide)
1 2 3 4 5
31. Saya mengunakan bahasa Inggris
dengan teman sekelas meskipun kami
berada diluar situasi belajar-mengajar
1 2 3 4 5
32. Saya mencoba untuk rileks meskipun
ada rasa takut untuk menyampaikan
pendapat/sangahan saya saat diskusi 1 2 3 4 5
33. Sebelum memberikan pendapat  dalam
sebuah diskusi, saya meyakinkan diri
dengan membuat pernyataan (seperti:
“Saya yakin bahwa teman akan memahami apa
yang saya maksud,” atau “tidak apa jika saya
akan membuat kesalahan nantinya”)
1 2 3 4 5
34. Saya memiliki perasaan tidak nyaman
saat  belajar Speaking for Discussion 1 2 3 4 5
35. Saya menuliskan perasaan saya tentang
pelajaran Speaking for Discussion
dalam buku harian/catatan
1 2 3 4 5
36. Saya mengatakan perasaan yang saya
alami mengenai pelajaran Speaking
pada orang lain
1 2 3 4 5
37. Saya memberikan hadiah  pada diri
sendiri ketika kemampuan speaking
saya meningkat
1 2 3 4 5
38. Saya mendorong diri untuk belajar
speaking, dengan membandingkan
kemampuan speaking saya dengan
kemampuan speaking teman
1 2 3 4 5
39. Dalam pelajaran Speaking for
Discussion, saya akan meminta teman
berbicara lebih pelan
1 2 3 4 5
40. Dalam pelajaran Speaking for
Discussion, saya meminta teman untuk
mengulangi apa yang dia katakan
1 2 3 4 5
41. Saya meningkatkan kemampuan dalam
speaking dengan membuat kelompok
belajar bersama teman
1 2 3 4 5
42. Saya meminta teman untuk mengoreksi
kesalahan yang saya lakukan saat
Speaking for Discussion 1 2 3 4 5
43. Saya meminta bantuan dosen pengajar
untuk mengoreksi kesalahan pada yang
saya lakukan pada saat Speaking for
Discussion
1 2 3 4 5
44. Saya meminta saran orang lain
mengenai permasalahan yang saya
hadapi saat speaking
1 2 3 4 5
45. Saya mencoba memahami kegugupan
teman saat Speaking for Discussion 1 2 3 4 5
INTERVIEW QUESTIONS
 Why did you apply this strategy in the class of Speaking for Discussion?
(mention the strategies students applied)
 The Purpose of this Interview is to know the student’s reasons  for the strategies
Students use in Speaking for Discussion
 Students who will be interviewed are those who choose one of the
most frequently used strategies in Speaking for Discussion course
PERTANYAAN WAWANCARA
 Apa alasan Anda mengunakan strategi (menyebutkan strategi yang di
gunakan oleh siswa) dalam mata pelajaran Speaking for Discussion?
 Tujuan dari wawancara ini adalah mengetahui alasan mahasiswa mengenai
strategi yang mereka gunakan dalam Speaking for Discussion
 Mahasiswa yang  akan diwawancarai adalah yang  memilih salah satu
strategi yang paling banyak digunakan dalam mata kuliah Speaking for Discussion

